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1
Introduction and Background 

This report outlines the processes, outcomes and findings of the Poetry Ireland Writers in Schools (WIS) Pilot Mentoring Programme
. 
The Pilot Mentoring Programme is an innovative approach to the development of the Writers in Schools Scheme. The Mentoring Programme emerged as a result of the WIS Scheme review process
 which identified a number of policy goals and priorities for development. 

The review recommended a programme of on-going professional development for all involved in the WIS. This would include: a mentoring programme for new writers; the provision of a support structure for all WIS writers; opportunities for skills update for experienced WIS writers. 

2 The Poetry Ireland Mentoring Programme

In the context of the Writers in Schools Scheme, mentoring is understood to mean a collaborative and transparent practice involving all stakeholders.  This facilitates a learning process in which new applicants are paired with writers who have significant experience of the specific requirements of a literature-based arts in education programme. The programme involves a public practice and is organic and open to development and/or change.

3 Aims of the Mentoring Programme

The Mentoring Programme aims to provide writers with the skills and resources necessary to work in an educational setting and with children. In addition to skills development, the programme aims to facilitate an ongoing support network for writers. It demonstrates Poetry Ireland’s policy-driven and strategic approach to effective and professional delivery, management and development of the WIS Scheme and is a significant strand of the organisation’s active commitment to professional development for writers. 

4 A programme of action research

In addition to the innovation of the Mentoring Programme itself, Poetry Ireland has approached it as an opportunity for action research. This meets the recommendation in the review that the impact of participation in professional development be monitored and evaluated and further develops the organisation’s commitment to a programme of evaluation and research. 

The research aims to explore the process of mentoring, the roles of mentor and mentee, the effectiveness of the training programme and support materials, and the impact on the writers’ practice in the classroom.

A variety of methodologies are being used to facilitate this exploration, including interviews, journals, questionnaires and focus group discussions. The researcher/evaluator for the WIS review process is the external facilitator/evaluator for the Pilot Mentoring Programme.

5 Selection of mentees: the interview process for new applicants to the WIS


Interviews took place over two full days - September 14th and 15th, 2005. Twenty-three applicants were scheduled for interview. These had been selected from among the thirty-five writers on the waiting list for the WIS who met the literary criteria for inclusion on the scheme. (See Appendix Six) In the event, two deferred to the second phase of the programme and a total of sixteen
 attended for interview. All were selected for inclusion on the mentoring programme. 

The interview panel comprised four people: a representative from the Department of Education and Science, one of a panel of three experienced writers on the WIS who alternated attendance, the Poetry Ireland Education staff
 (one member on each day) and an independent chairperson, familiar with and well informed on the sector.

The Arts Council was involved in the interview process through consultation on the planning and formulation of questions. 

6 Selection of mentors

Nine mentors were selected from writers on the WIS Scheme as having the relevant expertise for the Mentoring Programme.  Selection of mentors was based on following prioritised criteria:

· Extensive experience of the WIS 

· Quality of their school-based work known to the Poetry Ireland Education staff from observation of sessions

· Capacity for giving feedback and guidance to mentees

· Variety of genres 


· Representation of Irish language and literature 

· Gender balance 

See Appendix One for a list of mentors and mentees on the Pilot Mentoring Programme. 

7 Training for mentors and mentees

Poetry Ireland Education staff and the researcher/evaluator for the WIS review process designed and planned the training process for mentors and mentees. 

7. 1 Mentor training

Mentors participated in a series of induction sessions based upon a collaborative, participatory process. A key objective was the identification of mentor training needs. The mentors were facilitated to identify the challenges facing them and areas they would like to explore in terms of preparation and training, based on the major elements of the mentoring role:

· Being shadowed by the new writer 

· Observing and assessing the new writer 

· Giving feedback

Some key concerns among mentors related to:

· Their role – a particular concern related to the assessment of fellow-writers within a relatively small literature sector

· Their relative inexperience as mentors – one mentee per mentor was agreed as appropriate for the pilot programme

· Systems for dealing with new issues which may arise – for example in a situation where the ‘match’ of mentor-mentee was not suitable

· Timeframe of the process – their availability and personal deadlines

· Details of the process – for example, frequency of meeting and interaction with mentee

The training needs involved skills, information and support materials. Specific training sessions on the needs identified were designed and facilitated. The key topic areas and the process used to address them in the mentor training programme were:

· Topic: 
How to give feedback: 

A drama facilitator guided role-plays in which writers acted out a variety of possible scenarios between mentee and mentor and gave each other feedback and suggestions

· Topic: 
How to define good practice
 and assess performance:

Facilitated group discussion

· Topic: 
Classroom management and the curriculum:

Training sessions facilitated by experienced teachers and writers

· Topic: 
Induction in Child Protection Guidelines:
Session facilitated by a senior staff member from the Health Services Executive 

7.2
Development of training resources for mentoring 

The facilitated training workshops with mentors led to the development of a framework document on good practice and a checklist for writers doing a WIS visit. These resources will serve as guidelines for future training courses and school sessions. Appendices Two and Three present examples of these documents.

7.3
Mentee Training

Following the mentor workshops, mentees were invited to a full day of facilitated training at which mentors and mentees had an opportunity to meet, discuss the programme, their expectations and concerns and engage in some initial training and induction. These sessions were facilitated by the mentors, Poetry Ireland Education staff and the WIS review researcher/evaluator.  

Some key concerns among mentees related to:

· Having enough time in a session within the schools’ timetabling constraints

· Levels of awareness of creative writing among teachers 

· Roles and expectations in the interaction between writer and teacher

· Classroom management and discipline 

· Appropriate and effective content

· Fear of being observed in session 

Mentee expectations included (note that italics are used throughout this report to denote verbatim quotations) :

· Experiencing another’s technique

· Cross-pollination of ideas/techniques when seeing and hearing other writers

· Get to watch another writer work and the reactions of the class

· Discovering what you can do by first attempting something and seeing what works

· Learning when to refer enquiries to Poetry Ireland and when to handle details oneself

· Developing the experience to handle mistakes 

· Visits with mentors will help further define the questions needed to be asked by mentees

7.4
Artistic integrity – a key concern for mentors and mentees

A key concern regarding mentoring, voiced by both mentors and mentees, was that the process might dictate or inhibit the content of sessions and impinge on an individual’s artistic integrity. Poetry Ireland Education was aware of the need for re-assurance around this and the need to stress that the mentoring programme does not seek to interfere with artistic integrity. 

8
The Mentoring Process

The mentoring process has been developed in response to the particular contexts of the Poetry Ireland WIS Scheme. Each mentee is paired with a mentor for the duration of the mentoring programme. Each mentee must attend a minimum of one observation session - observing the mentor conducting a session in school. The mentee then delivers a minimum of one trial session which is observed by the mentor, after which the mentor provides feedback. The number of sessions necessary for an individual mentee depends on the mentor’s evaluation of needs and skills, in discussion with Poetry Ireland and the mentee.

Schools and the mentoring programme

Schools hosting Mentoring Programme sessions do not have to pay any fees. In selecting schools for these sessions, priority was given to those which had been turned down for WIS visits due to funding shortages. The response from schools has been very positive and they have been happy to co-operate with this system. 

9
Numbers completing the programme

Fifteen new writers began the Pilot Mentoring Programme. Four of these left the programme before completion and two more subsequently joined and completed the process, resulting in thirteen new writers completing the entire programme.

10
Pilot Mentoring Programme - Impact and Outcomes

10. 1
Insights and lessons learned: Poetry Ireland Education Programme staff 

As the Mentoring Programme is a priority activity for the overall development of Poetry Ireland’s Education Programme, both the Education Officer and the WIS Development Officer have been closely involved. The programme has resulted in significant insights and learning for the staff and the organisation, relating to the following:

· Increasing clarity around the challenges involved in administering the mentoring programme
In the earliest stage of the process, arranging the interview panel involved juggling the schedules and availability of five people.

The demands of time and staff resources needed to administer a mentoring programme are considerable.

The sets of interpersonal relationships at the heart of a mentoring process at times require sensitivity and patience.

· The importance of flexibility and responsiveness to emerging needs

Ongoing adjustment of procedures and documentation was necessary in response to the emerging needs and concerns of mentors, mentees, schools and Poetry Ireland. Feedback during the process indicated a need to streamline aspects of the system. For example, record forms were designed so as to provide maximum clarity about arrangements between mentor, mentee and school.

· The complexity of relationships and needs 
Scheduling and organising observation and practice sessions with mentors, mentees and schools in order to meet a variety of needs and accommodate all involved proved very complex and time consuming.

· The length of time needed for the process

The programme took longer than originally planned for and expected - with consequent impact on:

Mentees’ expectations as to when they would be accepted onto the WIS.

Poetry Ireland staff – their capacity to schedule and implement other work and to engage in forward planning.

· Mentor availability

This is an important factor when mentors are experienced writers who are much in demand. The need to accommodate a range of timetables and prior commitments impacts on the overall duration of the process. 

· The need for flexibility and responsiveness on the part of the mentees
At times the constraints and demands involved in the WIS were not fully understood by some mentees, although these were made clear in interviews and induction sessions.

· The variation in mentee expectations and attitudes 

From the perspective of the Poetry Ireland staff, the mentees varied in their expectations and attitudes towards the programme. In some cases, this resulted in problems around time-tabling, travel arrangements and planning.

· Communication systems
The benefits of two Poetry Ireland Education staff members being involved in the programme are significant. One person took the role of core contact point and the other was available in specific instances where her relative distance from the specifics of the programme were an advantage. 

· Differences in experience and perspective of the mentors and mentees in dealing with the logistics of the WIS 

Because of their experience of the WIS, mentors understand the reasons for elements of the system and the practicalities involved, some of which may not be fully appreciated by the mentees. An example would be the need to adhere to the commitments made to schools and the difficulties caused by changing dates for school visits. 

· Pairing mentors and mentees
One-to-one - the system of pairing a single mentor with a single mentee for the duration of the process has been effective, although this may prolong the overall timespan of the programme. 

Mixing genres – the decision not to match genre with genre was both a response to mentor availability and an innovative element of the programme. The mentor and mentee feedback (see below) indicates that there are varied perspectives on and experiences of this element of the programme.

· Development of skills 

The demands placed on Poetry Ireland staff by the Mentoring Programme have enabled the further development of skills and capacity – for example, in communication, in dealing successfully with situations which require persuasion and diplomacy, in planning and implementing an innovative strand to the WIS.

10.2
Benefits to Poetry Ireland and to the Writers in Schools Scheme

Poetry Ireland Education staff have identified a number of benefits emerging from the Pilot Mentoring Programme – these include:

· A better knowledge of new writers coming onto the WIS, their success in the Mentoring Programme being proof of commitment and skills.

· The skills developed by the mentors will enable them to train new mentors for future phases of the mentoring programme.

· A broader impact in terms of developing a distinct identity for the WIS among all those involved, as a result of the collaborative and co-operative process and the opportunities for new relationships. 

10.3
Benefits more broadly

The Mentoring Programme is a significant step in professionalising arts practice, in Poetry Ireland itself and in the wider arts-in-education context. Among the benefits are:

· Further development of the Writers in Schools Scheme 

· The impact of professionalisation in terms of recognition for the arts within the education system

· Ongoing documentation of good practice

10. 4
Impact on Mentors and Mentees

The feedback from mentors and mentees reveals a high degree of consensus around the impact of the programme and suggestions for development.

10.4.1
Training 

The value of providing a forum for exchange of ideas and discussion of experiences emerges very strongly as an impact of the mentor training meetings.

Similarly, the mentees who attended the training session indicate that they found this a very helpful and informative day. 

10.4.2
A collaborative process of learning and teaching

Mentoring, at its best, is a collaborative process of learning and teaching, involving action, observation, discussion and reflection. The responses of many participants point to the WIS Pilot Mentoring Programme as an effective two-way learning process with mutual benefits for mentor and mentee.

Both mentors and mentees gain benefits in terms of:

· New relationships and the potential for future networks

· New ideas

· New skills

· Opportunities to observe reactions of children and teachers and the dynamic surrounding a school visit. When a writer is leading a session, such opportunities are not available.  

10.4.3
Impact on mentees

Among the benefits reported by mentees are:

Increased confidence

The presence of an experienced and respected mentor in the classroom was motivating 

The encouraging attitude of my mentor was very important … engendered a positive, confident attitude in me, through [the mentor’s] affirming response to my first sessions. 

Before the process, I was doubtful … about being able to work in a classroom of 20+ children …my confidence in my ability to work within a classroom was certainly boosted through this experience. 

Skills development 

Opportunity to witness experienced writer in classroom situation a number of times – allowed me to see it is not necessary to “reinvent the wheel” each time I enter a new classroom. Observing the application of a prepared format, applied flexibly depending on ages and responsivity of the children, helped me to plan my own approach within a classroom.

Access to peer-group feedback, support and advice

I felt very supported by my mentor … left me plan my input without interference, but I knew [the mentor] was open to discussion if I needed advice or guidance.

Communicating with schools and teachers

Having witnessed an experienced writer interacting with school staff, I would now feel more confident about stating assertively what I feel is necessary to make a successful session. 

Comments on the pairing of different genres
Had the mentor been a poet who had done poetry workshops there might have been additional benefits — although I believe in principal that that is not vital (that the mentor and mentee provide the same art form; the process is what is important)
I felt that it might have been useful (if not very practical, perhaps) to get to observe more than one writer, in order to witness a range of styles and types of material being used in the classroom.

One of the limitations I felt in this process….. However, perhaps had I been paired with a poet with a lot of experience in schools, I might have felt an imperative to try to work in the same fashion as them, so it may have been liberating to have a mentor whose style of work I was not directly trying to follow…. In other words, I see pros and cons in this.

The importance of mentoring 

A valuable experience for those who have not previously dealt with schools or presented themselves and their art to an audience of pupils in the classroom.

A child-focused process

Mentorship is important because the children are the focus, not the writer, and many writers are likely to benefit from support. The quality control implied relates to the benefits offered to and received by the children.

10.4.4
Difficulties and challenges for mentees

Communication mechanisms 
There was a variety in responses in relation to communication mechanisms and differing perspectives on the preferred system of ‘control’: 
The mentor should be left to organise the sessions with the mentee, without the involvement of the programme’s administration, once the initial contact has been made between the programme and the school.

Need to establish clearly who is the ‘lead’ organiser of the mentored sessions - i.e., the mentee should be responsible for any organisational aspects in my view, but I was not clear if this was the situation.
Worked well. I was informed about upcoming sessions, and made contact with the mentor/school easily with the information provided.
Most useful elements of the programme:

· Group sessions, especially in the Teachers Club (this refers to the mentee training day)

· The process

· A sense of pedagogy

· Affirmation

· Able to say what you’re part of

10.4.5
Impact on mentors

Mentors report that the feedback from the mentee who observes their session is beneficial to them in terms of insight into their own practice in the classroom. In addition, the mentors’ preparation and reflection on their own practice in advance of the sessions which are observed by the mentees bring fresh insights and the opportunity to identify specific aspects of their work. 

Benefits and learning 

Examples of the responses from mentors in relation to benefits and learning:

Very helpful and enjoyable experience - would love to observe other writers - apart from mentoring scheme at all it’s stimulating and enriching to see what other writers do.

The experience was wonderful. We both agreed it was great to see another writer at work. I now find myself thinking of changing my style…[the mentee] found my very different style interesting and mentoring aside I think we both enjoyed hugely and benefited greatly from the experience. We also had a good chat about school visits in general … it was useful to compare notes and swap ideas.

Some new strategies for dealing with difficult situations in schools, which are rare so it’s always good to know how to respond and hear others’ experiences and strategies.  One of the most fascinating things was observing the mentees, and seeing how they respond to challenges or choose to use their stories … also sparked ideas for other …work and mentoring.

It was good to be updated on current legislation regarding child protection, health and safety, and insurance and so on.  Also, meeting formally and informally with other writers, poets, illustrators and tellers made me aware of titles I missed or might have missed, something that always happens when verbal artists get together and which is always a good thing.

But I resisted intervening—there certainly was never any need to.  It was more a matter of sometimes feeling a bit of sympathetic ‘pain’ when the mentee made something more difficult than it need be, and wanting to ease the situation for them.  I certainly learned to feed back those ideas and observations in a constructive way, I hope.

It was a great experience—challenging, fun, a great way of sharing knowledge and experience in a field where we’re often isolated. 
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Suggestions for programme development from mentees and mentors

Ongoing support network for mentees

I would like to feel that there will be support and advice available as needs arise if/when I undertake more work in the classroom, whether from the same mentor, or another person on a “mentoring panel”.
Skills development for mentors

It might be helpful for mentors to attend classroom visits by other mentors, so that they can analyse and apply techniques for their critique and advice to mentees.

Clarity

Information pack especially for less experienced writers 

Further comments on the need for maximum clarity included reference to “clear boundaries” and “clear expression of Poetry Ireland’s expectations” of the mentors and mentees.

Pairing of different genres
As presented in Section 9.4.3 above, the mentor-mentee pairing system generated differing opinions and experiences. 

Participants suggested that the ideal system would involve two stages whereby “like with like” would be paired for the first sessions which involve potentially ‘critical’ feedback as this would provide a sense of security, especially for writers with less experience. Writers could then experience the pairing of “unlike with unlike - for less critical and more experiential learning and exposure to different genres”.
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Future developments and challenges for the Poetry Ireland WIS Mentoring Programme

It is important to note that the impact of the Mentoring Programme will be long term and that a full picture of its outcomes will only emerge at a later stage and further into the career of the writers on the WIS. As part of its commitment to action research, Poetry Ireland is aware of the need to continue monitoring and intends to evaluate the programme towards the end of 2007/early 2008 i.e. one year after the pilot programme. 

Phase Two of the programme 

· A new group of applicant writers will be selected for Phase Two of the Mentoring Programme. This is expected to commence early in 2007.

· As a result of the training and the experience gained in the pilot phase of the programme, mentors will have the skills and experience to induct a new group of six writers as mentors for Phase Two.

The next phase of the programme will include less experienced writers as mentees. It is likely that their levels of confidence and skills in the classroom situation will require a more sustained engagement in the mentoring process and will present new challenges for Poetry Ireland and the mentors. 

The mentees and mentors in the first phase have identified some of these challenges. As the Mentoring Programme is a dynamic process the lessons learned will enable Poetry Ireland to adapt to needs. 

These needs and challenges include: 

· Ongoing attention to processes and systems 

· Continued professional development of the mentors

· A systematic evaluation form has not yet been developed, but may be needed in the next phase  

· As the mentoring programme expands, the relatively ‘small pool’ in the artform will pose difficulties in avoiding the pairing of friends as mentor-mentee

· For the programme administration, maintaining a balance between emerging needs, expectations and available resources is essential. (For example, the two-stage pairing system suggested by participants would present huge demands on the programme.) Appendix Seven outlines the costs involved in mentoring twenty writers.
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Recommendations for key elements in an effective mentoring programme
Based on the experience of Poetry Ireland’s Pilot Mentoring Programme and the feedback from participants, it is possible to identify key elements which are essential for success in a mentoring programme and which are applicable across a range of contexts and artforms. These are:

· An understanding that a mentoring programme is a serious engagement with artists’ practices and with learning processes. It is a collaborative learning process and an intervention in the very personal areas of learning and artistic practice and the interlinked areas of personal and professional development. The learning process is potentially sensitive, for both mentor and mentee. Both are discovering new ideas and more effective ways of working. Issues of power, control and identity are likely to underpin some of the dynamic between the participants. 

· Clarity, structure and a degree of formality are essential for all participants: mentors, mentees, organisation, schools and teachers. The children who are the prime beneficiaries of the arts-in-education programme should experience an effective engagement irrespective of the mentoring programme dynamic. 

· Relationships form the basis of any mentoring programme, in particular the core relationship of mentor – mentee.  Effective ‘management’ of the subtleties involved can be facilitated by:

Choice of mentors

Mentor and mentee understanding of roles 

Mentor and mentee willingness to take on new roles, for example, to move between the roles of teacher and learner

Communication skills

Mutual respect

Mutual knowledge, for example, knowledge of each other’s work and interests

Access to a support system within the organisation whereby key individuals can offer support, advice and a listening ear

Opportunities to engage in dialogue

· Opportunities for ongoing mentor development 

· Openness to further learning and sharing experiences on the part of all participants

· Effective communication systems throughout the programme at all levels

· Responsive processes

· Guidelines for good practice – templates to guide assessment and feedback and to outline expectations regarding standards 

· Training and preparation

· Development of support materials 

· Monitoring and evaluation in order to capture the lessons learned 

· Support for key organisation staff involved in administering  the programme
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Conclusion

Feedback from the participants in the Poetry Ireland Writers in Schools Pilot Mentoring Programme indicates that the programme has been successful in achieving its aims of providing professional development for new and existing writers on the WIS. A range of significant benefits and learning opportunities have emerged for the WIS, mentors, mentees and Poetry Ireland staff. The pilot programme has established a strong foundation as an innovative collaborative learning process.

Important insights have been gained in the pilot phase which will be of benefit to the future development of the programme.  It is hoped that these will also make a significant contribution towards the understanding, planning and implementation of mentoring programmes in other arts-based organisations.

Appendix One

List of Mentors and Mentees 

completing the

Poetry Ireland Writers in Schools Pilot Mentoring Programme 

First Phase 2005 – 2006

Mentors

Marie-Louise Fitzpatrick

Áine ní Ghlinn

Maeve Ingoldsby 

Larry O’Loughlin

Siobhán Parkinson 

Pat Ryan 

John Sexton

Liz Weir

Mentees

Catherine Barry 

Denise Blake

Seamus Cashman

Catherine Ann Cullen

Bernadette Leyden

Jack Lynch 

Imelda Maguire

Richard Marsh 

Aideen McBride 

Oisín McGann 

Susie Minto

Nessa O’Mahony

Eileen Sheehan

Appendix Two

Poetry Ireland 

Writers in Schools Pilot Mentoring Programme

Good Practice Framework for Writers in Schools Session

· Communication with school and teacher re. planning and logistics (see checklist for this)

· Preparation of session

· Knowing the:

Content

Audience

Subject

· Ability to integrate them

· Content

Resources and a range of content

Appropriate to group: age, abilities, ethnic mix, background, location etc.

Variety of approaches

Structure

· Flexibility and confidence to adapt and deviate from session plan 

· Responsive to needs of group

· Working to your strengths 

· Good planning of session, timing and pace

· Practical skills e.g. black/whiteboard skills 

· Setting management

· Managing group dynamics 

· Communication skills within session

Language use: clarity, appropriate to group, etc.

Answering questions

Active participation, interaction and ability to engage with audience and teacher

‘Working the whole room’

Body language

Use of visual aids

Pace of delivery

Voice projection 

· Closing and follow-up skills

Closing courtesies 

Evaluation

Reflection on successes and concerns

Appendix Three

Poetry Ireland 

Writers in Schools Pilot Mentoring Programme

Writer’s checklist for planning one-off visits

The following is a checklist of questions which will assist the writer and school to plan for the visit, to communicate expectations and to convey practical information

Contact details
· Who is the person who rang you – e.g. secretary? principal? Who will be your contact for the visit? Get names, phone numbers and email addresses of contacts and teachers

Date and duration of visit

· When will the visit take place?

· What is the duration of the visit?

· Start and finish times?


Structure of visit?

· How many separate sessions? 

· Duration of sessions?

· What classes / age groups?
· How many pupils in each session? 
Location 

· Where will the session(s) take place? In classroom/ hall/ assembly/ library/ other? 

· What are the acoustics like?

· Is the space free / uninterrupted? 

Purpose

· What is the exact purpose of the visit? What do you (teacher and school) want to achieve? 

· Where do you see this visit in the overall development of writing in your school? In the school plan, school vision?

· Why have you chosen this particular writer?

· Is follow up planned? If so, what?

Have you ever had a writer visit/residency before? 

Type of session

· What type of session is preferred e.g. storytelling, workshop, talk, reading, or a curriculum-based session? Once off or with follow up? 

· Is the visit part of school arts week/ part of another programme?

Content

· Are there any specific areas of creative writing that the teachers would like the writer to concentrate on?

· Are there preferred themes e.g. which would complement other work in class?

Children’s profile

· Have the children any specific needs e.g. learning issues, special needs, cultural/ethnic issues, sensitive issues that the writer should be aware of such as a recent bereavement?

· Ability levels?

· Experience of the class e.g. re. group work? 
· Are the pupils already familiar with the writer’s work?

Preparation

· What preparation for the visit, if any, have the pupils undertaken?

Teacher’s role

· Do teachers whose classes are involved know about the visit?

· Teacher's role/ presence “how can we best work together?” / Who does what?

Location of school

· Directions to school – ask for a map if available 

Autographs

· Inform school of your approach to this

Equipment requirements for writer

· Outline needs such as flip chart, name tags, etc.

Appendix Four

Poetry Ireland Education

Pilot Mentoring Programme for the Writers in Schools Scheme

Mentee Questionnaire

1. What aspects of the mentoring programme were most helpful and why? 

2. What aspects were least helpful and why?

3. What did you learn most from in the mentoring process and why?

4. What benefits have you derived from participating in the mentoring process - for example in relation to:

· Skills development?

· Knowledge?

· Other?

5. Please identify anything you found difficult in the mentoring process and explain why:

6. Please comment on the following aspects of the mentoring process - were they successful and have you any suggestions for improving them:

· Communication mechanisms:

· Logistics:

· Matching of mentors: e.g. the mixing of genres

7. Did you find anything surprising and/or unexpected in your experience of the mentoring process?

8. If there are aspects of the mentoring process you would like to see changed/improved, please outline the changes you suggest:

9. Did the mentoring process meet your expectations? Please comment:

10. Did the mentoring process assist with any of your initial concerns about mentoring, working in schools, etc.?

11. Do you feel there is still a ‘gap’ in your skills or your readiness for work in the classroom?  What is it and how would you suggest Poetry Ireland could assist in dealing with it?

12. How would you characterise the learning involved in the mentoring process?

13. Any other comments?

Appendix Five

Poetry Ireland Education

Pilot Mentoring Programme for the Writers in Schools Scheme

Mentor Questions

1. What aspects of the mentoring programme were most successful/helpful and why? 

2. What aspects were least successful/helpful and why?

3. What did you learn most from in the mentoring process and why?

4. What benefits have you derived from participating in the mentoring process - for example in relation to:

· Skills development?

· Knowledge?

· Other?

5. Please identify anything you found difficult in the mentoring process and explain why:

6. Please comment on the following aspects of the mentoring process - were they successful and have you any suggestions for improving them:

· Communication mechanisms:

· Logistics:

· Matching of mentors: e.g. the mixing of genres

7. Did you find anything surprising and/or unexpected in your experience of the mentoring process?

8. If there are aspects of the mentoring process you would like to see changed/improved, please outline the changes you suggest:

9. Did the mentoring process meet your expectations? Please comment:

10. Did the mentoring process assist with any of your initial concerns about mentoring?

11. Do you feel there is still a ‘gap’ in your skills or your readiness for mentoring?  What is it and how would you suggest Poetry Ireland could assist in dealing with it?

12. How would you characterise the learning involved in the mentoring process?

13. Training and preparation for mentoring - comments? 

14. Did you and/or the mentees use the framework documents?

15. Any other comments?

Appendix Six

Criteria for the Writers in Schools Scheme

· Literary Qualifications:

Fiction/ children’s writers/ poets:

Poems/ stories published in at least 6 reputable journals/ periodicals or reputable web sites. (List of publications to be compiled by an expert panel)

or

Writer should have at least one book published by a commercial publisher or a publisher funded by the Arts Council
Dramatists:

Must have had a work staged by a commercial theatre company or a company funded by the Arts Council

Storytellers: 

Must supply details of work to date, and any books/CDs

Screenwriters:

Should submit a list of screenplays produced and WIS will confer with the Film Officer of the Arts Council

General Criteria

· All applicants should supply details of any experience gained in an educational setting

· All applicants must agree to an interview process

· Recruitment procedures are based on Child Protection Guidelines as laid out by the Arts Council

· Mentoring: applicants must commit to a series of a maximum of 4 sessions: 3 observation and 1 trial workshops (minimum one session)

For the purposes of streamlining the new Directory, existing writers/ storytellers must:

· Sign a declaration based on Child Protection Guidelines

· Commit to a professional development/training seminar

Note: Applicants should note that fulfilling the literary criteria does not automatically guarantee acceptance
Appendix Seven

Mentoring Programme Costs

For 20 new writers: an of 2 observation + 1 trial session per writer

· Mentor fee & travel for 3 sessions (€650) x 20 writers:
13,000.00

· Mentee fee & travel for 3 sessions (€285) x 20 writers:
 5,700.00

· Training program for mentors: 3 days induction:

 2,000.00

· TOTAL:






20,700.00









� Poetry Ireland gratefully acknowledges funding from the Arts Council for the implementation, monitoring and reporting of the Pilot Mentoring Programme.
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� One of the original group of sixteen mentees left the programme in January 2006.





� Jane O’Hanlon, Education Officer and Anna Boner, Development Officer, Writers in Schools Scheme





� The identification of good practice is crucial, as the role of mentor involves:


- Modelling good practice in the mentors’ own sessions


- Evaluating the mentees’ achievement of good practice in observation sessions
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